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Tinker Labs exists with a unique combination of 
practices: Design for Social Impact and Design 
for Business, with Design Thinking and Behavior 
Led Design being the core of what leads their 
practice, work and commitment.

Finally decided that I wanted my capstone 
project to exist in the social space and was 
actively looking for interesting studios, labs and 
companies doing interesting work in this same 
space. 

Based in Mumbai, India- currently working 
remotely. 

Splash Social Enterprises is a social justice 
organization committed to the poor, and an 
international development agency disciplined 
around urban economies.

They are a social enterprise dedicated providing  
safe water to children. Put this beautiful 
combination together and exciting things happen 
at Splash.

Based in Seattle, WA. 
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THE BRIEF



THE BRIEF OUTLINE

Re-contextualisation of a WASH behaviour change 
curriculum to contextualise it to the rural Ethiopian 
context. 

Splash came to us with an existing curriculum that 
was developed for Kolkata, India. They wanted the 
same for rural Ethiopia.

The curriculum works around the 5 pillars of the 
WASH structure, namely —

Drinking Safe 
Water

Proper Toilet 
Use

Hand Hygiene Menstrual 
Health

WASH Advocacy



BUT WHAT IS WASH?

Access to WASH includes safe water, adequate sanitation 
and hygiene education. 

Improving access to WASH services isn’t just about water and 
sanitation, it’s bigger goal is to improve health, life expectancy, 
student learning, gender equality, and other important issues of 
international development. 

This can reduce illness and death, and also affect poverty 
reduction and socio-economic development.



As of 2017, 2.3 billion people live 
without sanitation facilities and 844 

million people without access to safe 
and clean drinking water.

-WHO, 2017



SCOPE

1. Contextualization
Taking from the existing curriculum and 
recontextualizing it to fit the landscape and 
sensitivity of rural and semi-urban Ethiopia

2. Research
I. Literature review
II. Formative research

3. Curriculum and Material Development
Final delivery of lesson plans and packaging of 2  
curriculums (primary and secondary) which will be 
student-facing along with a Training Guide that will 
be teacher facing.



1. Contextualisation

To level-set, we oriented 
ourselves on— 

Splash’s behaviour change 
program model and BCD 
approach

2. Research

Literature review—  
Understand the full context 
of rural WASH in Schools and 
how that compares with urban 
(particularly within rural East 
Africa). 

Formative research— 
Considering COVID-19 
restrictions and unrest in 
Ethiopia, we had to propose 
a new, yet effective process to 
collect information. 
(Done by KPIS)

3. Curriculum and Material Development

We had to plan to submit one lesson 
plan per topic for each age group 
(primary and secondary), for a total of 
10 lessons and create new lessons for 
secondary students, as the existing 
Splash curriculum was designed for 
primary.
 
In addition to any curriculum and 
creative assets, we also developed a 
facilitation guide (graphically designed) 
as a reference for a focal teacher to 
deliver the program in their school.



TIMELINE



THE  

                VISION



The Confluence

The project aims to marry the power and simplicity 
of design thinking principles with the more grounded 
approach of human-centred design all the while 
mapping it to behaviour design frameworks. 

While going through the rigour of the process I 
realised what happens particularly with social impact 
projects is that one is constantly looking at not 
just how innovative the idea is but how feasible, 
desirable and most importantly viable the work 
needs to be. 

DT HCD BCD



THE BCD FRAMEWORK

Intervention ––––––––––––– Touchpoints – Allowing for the intervention to exist in close proximity to people and their behaviour

Body—————––––––––––––– Traits, Physiology, Senses – Taking from the very basic way people function, work and survive 

Brain –––––––––————––––  Executive, Motivated, Reactive – How and in what capacity they react to the environment

Environment –––––––––––––— Physical, Social – What their reality looks like and how different tangible and intangible aspects co-relate

Behaviour –––––––––––––—— The Act – Decisions made based on the environment, their organs, their body and the intervention



  

                

SECONDARY 

             RESEARCH



ELEMENTS

— People — Culture — 
Ethiopia — Religion — Water 
— Education — Governance 
 — Authority — Teaching — 
Gender — Accessibility — 
Rural — Urban — Hygiene — 
Landscape — Family Structures 
— Norms — Beliefs — Habits 
— Taboos — Infrastructure — 
WASH — Health — Latrines — 
Water Storage —Sanitation — 
Menstrual Health — Knowledge 
— Attitude — Practice 

— Language — Desire — Community 
— Harmony — History — Drinking 
Water — Soap  — Schools — Soap  
— Hygiene Establishments  —  
Teachers  —  Ministry of 
Education — WASH Programmes — 
Behaviour — Mindset — Climate 
— Entertainment — Social 
Hierarchy — Acceptance  —   
Sustainability —  Routine — 
Media — Literature — Food —  
Home — Symbols — Representation 
–  Belonging – Safety –      



Language
Ethiopia has a mosaic of about 
100 languages. Amharic is 
one of the country’s principal 
languages and is native to 
the central and northwestern 
areas.
 

Livelihood
Agricultural production   
remains dominant in economic 
composition and   is the source 
of livelihood  for a majority of 
the population. 

Christianity
More than two-fifths of 
Ethiopians follow the teachings 
of the Ethiopian Orthodox 
Church. An additional one-
fifth adhere to other Christian 
faiths, the vast majority of 
which are Protestant.

Islam
Islam was introduced in 
the 7th century and is now 
practised by about one-third 
of Ethiopians. Traditionally, 
the status of Islam has been 
far from equal to that of 
Christianity. 

Harmony
Nevertheless, the perception 
of Ethiopia as “an island 
of Christianity in a sea of 
Islam” has continued to 
prevail among both highland 
Ethiopians and foreigners.

Growth 
In recent years, the share of 
services and industry sectors 
in the economy has been 
increasing.

Development 
The Millennium Development 
Goal for child mortality and 
the sub-goal of halving the 
number of people without 
sustainable access to water has 
been achieved.

Land
The majority of the population 
live in the highlands, 
temperate parts of the country. 
The remaining population, 
mostly pastoral and agro-
pastoral groups, live in the 
lowlands. 

Urbanisation
Ethiopia is one of the  least 
urbanised countries in the 
world, with only an  estimated  
19% of its population living in  
urban areas. 

Settlements
Only 1/5th of the population is 
urbanized. Most Ethiopians live 
in scattered rural communities.

Rural School Take-up
In rural  Ethiopia, majority  of 
children do not attend  school, 
which also means  that there 
is no social norm established. 
Sending a child  to school 
entails defying  convention and 
tradition.

Rise in Urbanisation
Ethiopia’s population living 
in urban areas is expected to 
double by 2050 (an estimated 
70 million urban dwellers in a 
population of 190million).

Education System
Primary education is offered for 
eight years and is compulsory 
between ages 7 and 12 and is 
free. Four years of secondary 
education, comprising two 
two-year cycles, follow.

Literacy
About half the male population 
is literate; literacy rate 
estimates for the female 
population range from about 
one-third to two-fifths.

Refugees 
Ethiopia hosts refugees 
from several neighbouring 
countries. The overwhelming 
majority of refugees are from 
Somalia. 

Education
Ethiopia maintains two 
educational systems. 
A traditional one and a 
modern one. The traditional 
system is rooted in Christianity 
and Islam. 

War History
After World War II, Addis 
obtained the lion’s share of 
investments in industry, social 
services, and infrastructure and 
became the most attractive 
place for opportunity. 

Migration
A high rate of in-migration 
to towns and cities is seen 
producing an increase in 
the annual urban population 
growth rate.

MICRO-VIEW OF ELEMENTS



TAPPING INTO PAPER AND PEOPLE

 The purpose of this review was to 
1. synthesize existing academic literature, 
2. existing policies, 
3. program approaches, and 
4. country-level context  

 
 ——related to WASH in rural Ethiopian schools as well as 
globally. 

Findings from this literature review were used to inform not 
just the areas of direct impact we seek to have in WASH but 
also gain insight around culture, social norms and social 
structures that might influence motivation and behaviour 
towards WASH practices. 

https://docs.google.com/document/d/1P6xt1fWi8W3lWToXxK-rosSS3XsU3JWZv8ouxeva5Gw/edit



final literature review



  

                PRIMARY
             RESEARCH        

 &       TESTING



EXPERT INTERVIEWS

Shveta Uppal,
the present Chief Editor at the 
National Council of Educational 
Research and Training was a 
person whose brains I picked 
one too many times during the 
course of this project. 
Insight comes from experience 
and knowledge comes from 
insights and that’s exactly what 
I got from the interviews I had 
with her. 

Aarti Drayanani, 
a WASH consultant with a 
global understanding of WASH 
works on the commercial 
aspect at Lifebuoy and was 
able to give me a very different 
understanding of economics, 
business and what one needs 
to look into to make the whole 
project not just desirable but 
also viable.

Megan Williams, 
the behaviour programme 
coordinator at Splash was 
someone who the entire 
team was closely working 
with throughout and she 
had a very clear and succinct 
understanding of Ethiopia and 
what this curriculum needed to 
do for the region.



DISCUSSION GUIDE OBJECTIVE

Hygiene Curriculum
• To understand their perceptions and knowledge 

about WASH that the existing curriculum 
• To understand their current behaviours (reactive)

 
Menstrual Curriculum
• To understand their perceptions and knowledge 

about Menstruation
• To understand their current behaviours (reactive) 

TEST THE CURRICULUM UNDERSTAND THE PEOPLE

Primary and Secondary Students
• To understand what motivates their actions and behaviours
• To understand their knowledge and understanding about WASH
To better understand their social, cultural and educational fabric/context

Teachers
• To understand what role they play as an individual, in school and in society
• To understand how the school functions - educationally and socially
• To understand their attitudes and behaviours towards WASH 

Janitors
• To understand what role they play as an individual, in school and in society
• To understand how the school functions - educationally and socially
• To understand their attitudes and behaviours towards WASH



DISCUSSION GUIDE MATRIX



     

    DATA 

       SYNTHESIS



behaviour journey map

Based on our primary research we were able to plot a summarised version of a 
typical students’ daily routine in terms of WASH behaviours.  

We centred our idea development around these touch-points since we had to 
intervene in their natural environment; this was crucial for our understanding. 

MORNING AT HOME SCHOOL
5:00 AM 7:30 AM 8:30 AM

Cold weather- 
don’t usually take 

showers

Muslims wash 
hands and feet 

before

Clean the 
house- sprinkle 

water around the 
house to calm the 

dust

Clean the 
oven,

washing dishes, 
cleaning the dining 

area 

Herd animals

Walk to 
closest school-

Walk in 
flip flop/
sandals

Classes 
8:30-12:30, 

40 min classes each

Boil water  
in kitchen
to bathe

Fetch 
water-

 no piped 
water 

Dont clean 
themselves 

after 

One 
footwear 

worn 
everywhere

15 
Min break-
snack time, 
drink water

May not 
wash hands 
before snack

Don’t want 
to go through 
the process of 
heating water

AFTERNOON AT 
SCHOOL

AFTERNOON AT 
HOME EVENING BED TIME

12:30 PM 4:00 PM 10:00 PM2:00 PM

Wash hands-
because it is a 
proper meal

Some stay 
back and finish 

hw/study

Do not clean 
up once

 back home

Animal herding, 
milking cows, 

farm 
weeding

Use mud to
 wash 

themselves

Prepare dinner, 
eat dinner, 

typically eat injera

Do not brush 
teeth, some do 
not own brush

 
Clean floor 

before 
sleeping or it’s 

done during the 
day

Water from 
dugwell/

yellow can

No 
electricity 
at home

Dad 
could be 

home

Wash 
hands 

before, milk 
bucket 
washed

Small 
amounts 

of HW done 
between 
chores 

Wash 
their hands 

because it is a 
proper meal

Use 
a 

medicinal 
stick to clean 

teeth

 
Dispose 

trash can after 
dinner

All 
meals had 

together as
 a family

No real 
time to
 study

No gloves 
or protective 

gear used

Mom 
collecting 
firewood

Bring food 
from home/

campus food

WAKE UP          PRAY   HOUSE CHORES    BREAKFAST    FARM CHORES COMMUTE      AT SCHOOL                 LUNCH     END OF SCHOOL    BACK HOME   FARM CHORES  AFTER FARM    DINNER     NIGHT ROUTINE   SLEEP



wash themes

We identify 23 different wash themes and tried to cluster and 
come up with ideas and insights and find “how might we’s” for 
every cluster so that we could tackle these ideas and problems in a 
wholesome yet targeted manner.

We had a broad division of all the themes into two sections one for 
wash and one for menstrual hygiene. 

Period Education  — Societal Attitudes 
And Practices Towards Periods  — 
Information Seeking For Periods — 
Tracking Periods — Boys And Periods — 
Education System In Ethiopia   — Period 
Products — Use Of Pads — Disposal Of 
Pads — Puberty And Comfort – Rosie’s 
World*

Drinking Water — Water Treatment — 
Water Sources — Water Conservation And 
Storage- Germs And Cleanliness — Soap 
Use — Handwashing — Water Accessibility 
In Schools  — Clean And Dirty — Open 
Defecation  — Toilet Use — Cleaning 
School

Menstrual
 HeaLth

WASH



INSIGHT KEY and HMW GENERATION

Period Education
• Education about menstruation is about 
management but not preparation • Women 
are the go-to for advice about periods 
• They feel alone, but only until they have 
these conversations at gender clubs

Societal Attitudes And Practices Towards 
Periods
• Kids miss school only pain if unbearable 
or if infrastructure is inadequate (Rare) 
• Periods treated normally except for in 
religious contexts

Information Seeking For Periods
• They know about periods since grade 5; 
but not necessary that they understand 
• HEW is an important, effective and 
valuable influence in the community

Tracking Periods
• Aware of their cycle duration, but not able 
to track it • They are more reactive than 

_HMW allow more open discussions about periods? 
_HMW propagate better period management so that 
they feel “more” confident?
_HMW propagate easy preparatory measures for 
periods? HMW reduce apprehension about late 
periods?

_ HMW mitigate the religious misconceptions about 
periods and still stay respectful to their religion?
_ HMW allow them to see that they have the 
opportunity to make decisions for themselves?
_ HMW convert the religious led behaviours to health- 
related behaviours wrt to management of periods?

_ HMW get inspired by the HEW model and integrate 
that into the school?
_ HMW make a support group for girls amongst 
themselves?

_HMW create an incentive for them to track their 
periods?
_ HMW instigate one to also help others wrt to 

preventative • Know the week of the period 
- “tracking” - estimate the week 

Education System In Ethiopia
• Gender clubs aren’t compulsory in certain 
areas - only restricted to girls - no access 
to information • They don’t prefer long 
written answers • Art is not included in the 
education system 

Period Products
• Cloth pads are more economical - 
Disposable pads are seen as a luxury 
• Don’t have access to other period 
management products

Use of Pads
• Using cloth MAY NOT be a health hazard 
and they are comfortable • They prefer 
changing pads at home 

tracking periods?
_ HMW motivate them to prepare for their periods?

_ HMW fill the gap that the modes club leaves?
_ HMW make students active participants in the 
activities?
_ HMW we ensure accurate evaluation of students 
when they aren’t comfortable with writing and 
drawing?

_ HMW create awareness about the right access to 
several period products?

_HMW instil better cleaning practices focussing on 
frequency of change?
_ HMW we instil and drill good practices around cloth 
pads?

Period Education
• Education about menstruation is about 
management but not preparation • Women 
are the go-to for advice about periods 
• They feel alone, but only until they have 
these conversations at gender clubs

Societal Attitudes And Practices Towards 
Periods
• Kids miss school only pain if unbearable 
or if infrastructure is inadequate (Rare) 
• Periods treated normally except for in 
religious contexts

Information Seeking For Periods
• They know about periods since grade 5; 
but not necessary that they understand 
• HEW is an important, effective and 
valuable influence in the community

Tracking Periods
• Aware of their cycle duration, but not able 
to track it • They are more reactive than 

_HMW allow more open discussions about periods? 
_HMW propagate better period management so that 
they feel “more” confident?
_HMW propagate easy preparatory measures for 
periods? HMW reduce apprehension about late 
periods?

_ HMW mitigate the religious misconceptions about 
periods and still stay respectful to their religion?
_ HMW allow them to see that they have the 
opportunity to make decisions for themselves?
_ HMW convert the religious led behaviours to health- 
related behaviours wrt to management of periods?

_ HMW get inspired by the HEW model and integrate 
that into the school?
_ HMW make a support group for girls amongst 
themselves?

_HMW create an incentive for them to track their 
periods?
_ HMW instigate one to also help others wrt to 

preventative • Know the week of the period 
- “tracking” - estimate the week 

Education System In Ethiopia
• Gender clubs aren’t compulsory in certain 
areas - only restricted to girls - no access 
to information • They don’t prefer long 
written answers • Art is not included in the 
education system 

Period Products
• Cloth pads are more economical - 
Disposable pads are seen as a luxury 
• Don’t have access to other period 
management products

Use of Pads
• Using cloth MAY NOT be a health hazard 
and they are comfortable • They prefer 
changing pads at home 

tracking periods?
_ HMW motivate them to prepare for their periods?

_ HMW fill the gap that the modes club leaves?
_ HMW make students active participants in the 
activities?
_ HMW we ensure accurate evaluation of students 
when they aren’t comfortable with writing and 
drawing?

_ HMW create awareness about the right access to 
several period products?

_HMW instil better cleaning practices focussing on 
frequency of change?
_ HMW we instil and drill good practices around cloth 
pads?



                       

                  
                     CURRICULUM 

     DEVELOPMENT



ACTION-KNOWLEDGE MATRIX

Based on the insights that we got 
from our initial phase of testing and 
clustering we realise that a fair amount of 
knowledge already exists but they failed 
to act on their existing knowledge. 

So we said let’s try this and see exactly 
where we need to motivate them to act. 

KNOWLEDGE

NO KNOWLEDGE

ACTIONNO ACTION

water 
can be cleaned 
via boiling

unclean hands 
can spread 

diseases (not 
just via 
food)

 with mud and 
particles is 

unsafe

clean 
toilet 

post use

use ONLY 
toilet for 
urination

wash hands
 when 

someone 
else is
 washing 

hand

wash 
hands 
with 
soap

unclean hands 
can spread 
diseases 

through food

water can a 
water can be 
clean via 
capsule

via boiling

how to be 
better 

prepared for 
periods

bottle 
mineral water 

is clean

clean 
self post 
defecation 

how to 
dispose 

pads correctly

clean 
self post 
defecation 

know steps
 to 

handwashing 
but do not 

follow

change 
pad to 

avoid soiling

even if it is 
visibly clean it 
can have micro 
organisms which 

are unsafe

how to 
nourish your 
body during 

periods

/

wash hands 
with soap

 when 
available

defecate in 
any available 
clean space 
because of 

and a version 
to disgusting 

places

wash hands 
before and 

after 
changing pads

dispose 
“toilet” 

paper post 
use

period should 
not take away 

from your 
confidence

use water to 
wash away dirt 
because it’s 
not socially 
acceptable to 
be unclean

* Visualised by Meru Vashisht



Approach to the Curriculum

Students have to understand the learning objective and reach conclusions and learn for themselves after 
facilitation has taken place as behaviours work only with the act of doing. But before that, we had to 
make it easy for both the facilitator to teach and students to learn.

How should they learn, know and practice?*
(FOUNDATION TO THE CURRICULUM) 

* Visualised by Tanwi Mirajkar

Test their 
knowledge

Experiments Demonstrations Discussions Worksheets

Support their 
knowledge



IDEA DEVELOPMENT

Having come up with all the different clusters we consolidated all 
the relevant ones into five goals that we had to address ranging 
from wash themes to menstrual hygiene. 

Goal 1: Drink Safe Clean Water
Goal 2: Proper Toilet Use
Goal 3: Hand Hygiene
Goal 4: Menstrual Hygiene
Goal 5: Wash Facility Use & Advocacy

Each goal had specific “learning outcomes” so we don’t steer away 
from the agenda and come up with just seemingly creative ideas. 



FINAL CURRICULUM ACTIVITIES

After having laid out the plan in terms of clustering Idea 
development, we spent a good amount of time actually 
developing activities.  

7 Chapters

 13 Activities

1 
Experiment

4
Demonstrations

7 
Peer-Led
Activities

1. Invisible Dirt 
 

2. Germs Vs. Soap 

3. Handwashing Technique 
 

4. Germs And Diseases 
 
 

5. Germs And Germ Hubs 
 

6. Proper Toilet Use 
 
 

7. Safe Water Sources

CHAPTERS ACTIVITIES

Germs Germs Everywhere
Clean Hands, Dirty Hands

Runaway Pepper

Protective Shield
1 Wash! 2 Wash!

How Do Germs Look?
How Do Germs Spread And 
Enter The Body?

Germ Hubs
Handwashing Pledge

Toilet Rhyme
Toilet Routine
Toilet Beauty Standards

5 Finger Rule



1. Germs Germs Everywhere 
Objective: To demonstrate to students that germs are everywhere around us 
Prerequisite Knowledge: Students know that dirt and 
germs may not always be visible 

2. Clean Hands, Dirty Hands 
Objective: To motivate students to wash hands by inducing a sense of disgust 
after visibly showing how dirty their clean-looking hands are   
Prerequisite Knowledge: Students know that their hands should be clean

3. Runaway Pepper 
Objective: To motivate students to use soap by showcasing  
its might 
Prerequisite Knowledge: Students know that dirt and germs may not always be 
visible

4. Protective Shield 
Objective: To help students identify parts of their hands that get missed while 
handwashing in a hurry
Prerequisite Knowledge: The students know that hands are clean only when 
washed with soap and water

5. One Wash! Two Wash!
Objective: To help the students time the handwashing process to ensure that they 
wash their hands for a minimum of 20 seconds. 
Prerequisite Knowledge: The students know that hands are clean only when 
washed with soap and water using the handwashing steps

6. How Do Germs Look?
Objective: To support students understanding of germs 
with visuals
Prerequisite Knowledge: Students know germs are everywhere

7. How Do Germs Spread And Enter The Body?
Objective 
- To help students understand how germs spread
- To help students understand why it’s important to wash hands at multiple 
instances
Prerequisite Knowledge
- The students know that germs are everywhere.

8. Germ Hubs
Objective: To help students identify major germ hubs
Prerequisite Knowledge: Students know how germs spread and that they can be everywhere
 
9. Handwashing Pledge
Objective: To motivate and encourage students to wash their hands by holding them 
accountable for the health of vulnerable people in their homes and communities
Prerequisite Knowledge: The students know that their hands can house dirt and germs and 
that they must wash their hands with soap and water to prevent germs from entering their 
body.

10. Toilet Rhyme
Objective: To help students remember steps that avoid dirtying the toilets during use.
Prerequisite Knowledge
- The students know the importance of defecating and urinating only in the toilet.
- They also know the importance of washing hands after
 toilet use

11. Toilet Routine
Objective: To help students associate elements in the toilets with proper use.
Prerequisite Knowledge
- The students know the importance of defecating and urinating only in the toilet
- They also know the importance of washing hands after toilet use

12. Toilet Beauty Standards
Objective: To help students identify the markers of clean functioning toilets
Prerequisite Knowledge: The students know the importance of using a toilet correctly and 
maintaining it so that it functions properly

13. Five Finger Rule
Rationale: To help students judge and identify safe drinking water sources
Prerequisite Knowledge: The students know visibly clean does not necessarily mean that it’s 
clean. They know that unsafe/contaminated water can cause water-borne diseases
 

FINAL CURRICULUM OVERVIEW



CURRICULUM TESTING

Findings From The Field
Students had very specific questions about some activities
Why wash hands for 20 seconds?
What is immunity? How does it work?
Does touching someone spread COVID-19?
How can we keep the toilet clean?

‘Eureka’ moments
By not washing hands properly, their hands can have germs.
They have the power to curb the spread of germs - it’s my 
responsibility
They know where germs are, but aren’t viscerally aware of 
them at the moment
Peer support/guidance helps them to follow good practice

Recommendations from the field
Assign enough time for the activities
Have gender clubs
Have peer-based learning
Reduce writing-based activities 
Increase and encourage word of mouth transfer of information 



KEY 

        DESIGN 

              DECISIONS



REPRESENTATION

The curriculum had to be designed in a way such that it was 
not just a manual to WASH but a broader window reflecting 
the people using the guide and workbook. 

The workbook facing the students had to mirror the child-
like sensibility wrapped in their fierce sense of responsibility, 
nurture and care they display. 

To illustrate the book I roped in Shagnik Chakroborty, a 
supremely talented friend and classmate, who became the 
core illustrator for the project. While I Art Directed and 
created the ensemble of the vision it was more an exchange 
of ideas with Shagnik. 

Creating the characters was tricky and honestly scary. 
Do we “generalise” an entire country with just a few faces 
representing them? What if this validates any stereotypes 
that might exist? 



COLOUR SCHEME

The colour system we followed was pretty much similar to the Splash system already 
in place. The 5 pillars of behaviour change each had a colour associated to it and we 
continued using those colours. 

R 0
G 146
B 210

C 100
M 15
Y 0
K 6

R 251
G 173
B 24

C 0
M 36
Y 100
K 0

R 235
G 99
B 33

C 0
M 75 
Y 100
K 2

R 136
G 32
B 106

C 48
M 100
Y 25
K 12

R 0
G 83
B 50

C 100
M 52
Y 100
K 28

Original Splash Colours

Tweaked Splash Colours (Without key)



ILLUSTRATION STYLE

The illustration style was made to be very human and not flat with people looking like 
actual Ethiopian people representing how they look and dress as one single cultural entity. 

This was by far the trickiest aspect of the entire project but also one of the most fun. If I 
have to look back and see how this worked out well, I would say the only thing we did, was 
to be honest to the style and agenda of representation. 



TYPEFACE

We wanted to keep the typeface pairing as simple yet 
contrasting to a subtle extent. 

While this curriculum will be translated into Amharic 
finally, for the translator’s sake we went ahead and 
designed this curriculum to the intricacies of even the 
typeface. 

We used two font families: Noto Serif a serif typeface for 
the headings and Quicksand a sans-serif typeface for the 
body. 

Activity Headings
Noto Serif

Bold- 36 pt
Kerning: Metrics
Leading: 43.2 pt

Activity Numbering
Noto Serif

Bold- 12 pt
Kerning: Metrics

Introduction Headings
Quicksand

Bold- 10 pt
Kerning: Metrics

Curriculum Headings
Quicksand

Bold- 28/15 pt
Kerning: Metrics

Leading: 34 pt for & 18 pt for 15

Curriculum Body Content
Quicksand

Regular- 12 pt
Kerning: Metrics

Leading: 13 pt

Activity 1
Activity 2
Avtivity 3

Clean Hands, 
Dirty Hands

Rationale
Prerequisite Knowledge 
Duration
Methodology

Steps To Conduct
Closing Questions And Learning Points

Soap removes the germs from the 
surfaces and from your hands, 
keeping your hands safe from 
spreading any germs to yourself or 
others.



GRID SYSTEM

Usability 
Most importantly making this easy to use, read and handle was of foremost importance and so we devised a way in which every 
activity we designed would exist on a single spread and not more and neither less. The final curriculum we decided to use the 
standard A4 dimensions, of 210 x 297 mm.

Modular Variable Gutter Grid
We decided to use a modular grid since there were more elements to organize and a column grid just wasn’t enough. 
But importantly, this makes it easier to “break the rules” and use the spatial zones in different ways.

Grid for WorkbookGrid for Facilitation Guide



cultural identity

Having realised that we were designing this curriculum for a particular culture, 
I realised it would be meaningful to have a subtle presence of a motif that 
subliminally spoke to the culture of the people. 

We were after all designing a WASH curriculum around health and so the 
question behind the motif was   — “How can we represent a safe, close- knit 
community?”

Splash   +    Safe   +   Community  

the motif



THE 

                   FINAL 

    CURRICULUM



FACILITATION GUIDE

Every chapter is colour coded according to the behaviour 
pillar it addressed and hence the progression from orange, 
to green, to purple, to yellow to finally blue. 

Every chapter has an introductory spread that specifies the 
goal that the activity addresses along with the duration of 
the activities involved. Since the activities will be done over 
a oeriod of many months, every chapter was designed in 
a way such that it felt like a new subject and objective all 
together.

The final facilitation guide for both primary and secondary 
students look the same with a few chapter content being 
the only aspect that was different. 







workbook

Just like the facilitation guide, every chapter is colour 
coded according to the behaviour pillar it addressed and 
hence the range of colours. 

From our testing findings, we knew that writing and 
reading long paragraphs of text was not something they 
were used to and hence we went bold with the colours and 
minimal with the content layout. 

The visual language was kept bold enough to draw 
attention to the subject and content. 







                IMPACT



IMPACT ON FIELD

The curriculum will be delivered across 10 districts 
located in 8 regions of Ethiopia and serving 558,075 
students within 415 schools.

The direct curriculum implementation is a bit more 
complicated given elections in Ethiopia, COVID-19 
and the unreset that the region is seeing due to ethnic 
violence all along with famines. Direct implementation 
could be as early as September or as late as 2022.

Splash, as of May 2021 was planning to start focal 
teacher training in whatever capacity they can once they 
get the entire curriculum translated and packaged for 
print and distribution. 



Thank you
“Ameseginalehu” 


